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Between Rigor and Revelation: Research as a Creative Process in
Actor Training Pedagogy

Clara GHIUVELICHIAN'

Abstract: This paper examines the transformation of research into an artistic act within actor training
pedagogy. Starting from the concepts of artistic research and practice-as-research, it presents teaching
methods that integrate investigative approaches into the student’s creative process. Concrete examples
drawn from university pedagogical experience highlight the ways in which improvisation exercises,
physical exploration, and the analysis of dramatic texts transform research into scenic experience. The
case studies emphasize the importance of reflexivity and the student’s active involvement, demonstrating
that the classroom becomes a performative laboratory where scientific rigor intertwines with artistic
creation.
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Introduction

In contemporary academic discourse, research is traditionally defined through
methodological rigor, objectivity, systematization, and scientific validation. In the field of
performing arts, however, this definition encounters a particular reality: artistic creation itself
involves a complex investigative process based on exploration, experimentation, and progressive
discovery. Thus, a fertile tension emerges between two apparently distinct paradigms — research
as a scientific endeavor and creation as an intuitive act.

Contemporary artistic pedagogy has begun to question this separation by introducing
concepts such as artistic research and practice-as-research, which acknowledge the
epistemological value of the creative process. From this perspective, the artistic act is no longer
merely the object of research, but becomes itself a form of knowledge production. Knowledge is
no longer constituted solely through theoretical discourse; rather, it emerges through bodily
experience, scenic action, and reflection upon the creative process itself. Contemporary artistic
pedagogy has begun to question this separation by introducing concepts such as “artistic research”
and “practice-as-research,”? which acknowledge the epistemological value of the creative process.
From the perspective of my pedagogical experience within the Acting Program at Ovidius
University of Constanta, this approach is constantly confirmed. In actor training practice, research
is not limited to the accumulation of information or the construction of a theoretical framework,
but manifests itself as a living, bodily, and relational process. The student researches through the
body, through emotion, through scenic interaction; and the teacher, in turn, continuously
investigates the mechanisms through which authenticity, artistic awareness, and expressive
responsibility may be stimulated.

! Ovidius University of Constanta, Faculty of Arts clara.ghiuvelichian@365.univ-oviddius.ro.
2 Nelson, Robin. 2013. Practice as Research in the Arts. London: Palgrave Macmillan, pp. 44-46.
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In actor training practice, research is not limited to the accumulation of information or the
construction of a theoretical framework, but manifests itself as a living, bodily, and relational
process, in accordance with the principles of the Stanislavskian system 3.

This paper aims to analyze the possibility of reconsidering research as a creative process
in actor training pedagogy. The central hypothesis argues that, within university-level artistic
education, research and creation do not represent distinct stages, but rather interdependent
dimensions of the same formative act. The classroom thus becomes a performative laboratory in
which rigor encounters revelation, and the investigative approach acquires artistic value.

1.Theoretical landmarks regarding research in the performing art

Artistic research represents an approach that integrates the creative process as a form of
knowledge production. In the performing arts, the difference between scientific and artistic
research becomes clearly visible: while the former seeks the validation of hypotheses and objective
documentation, the latter unfolds through experimentation, bodily reflection, and scenic testing.
The theatrical laboratory becomes the space where theory and practice intersect, and the process
itself becomes the object of research. In this sense, the theatrical laboratory becomes the privileged
space of experimentation, where the scenic process is valued as an instrument of knowledge.

1.1. Theoretical Foundations

Artistic research is grounded in several key concepts: experimental exploration, critical reflection,
and the documentation of the creative process. It requires the artist or student to observe, record,
and analyze each stage of the scenic experiment, transforming subjective experience into
pedagogically and scientifically relevant information. In contemporary actor training pedagogy,
these principles are integrated into laboratories, workshops, and working sessions, where every
scenic action also becomes an act of research.

1.2. Research Methods in the Performing Arts
Artistic research methods include:
o Participatory observation: the student becomes simultaneously participant and
researcher, observing both their own reactions and those of their colleagues.
e Reflective journaling: recording progress, difficulties, and personal discoveries
throughout the creative process.
o Controlled improvisation: applying scenic and thematic parameters in order to generate
new and unforeseen situations.
o Comparative analysis of dramatic texts: identifying differences and similarities between
interpretations and meanings.
These methods allow research to be integrated directly into the creative process, causing the artistic
act and the object of study to partially coincide.

1.3. Contemporary Artistic Pedagogy and Research
Contemporary artistic pedagogy emphasizes learning through practice and reflexivity. The teacher
becomes a facilitator of discovery, while the student stands at the center of the research and

3 Konstantin Stanislavski. 1981. An Actor’s Work on Himself. Bucharest: Meridiane Publishing House, pp. 104-107.
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creative process. Thus, the concept of the “performative laboratory” acquires practical meaning:
every exercise, every improvised scene, and every textual analysis contributes to the development
of critical thinking and the capacity to transform experience into artistic action.

1.4. The Integration of Theory and Practice

Research in the performing arts presupposes a symbiosis between theoretical knowledge and
practical experimentation. The student not only learns concepts, but also applies them on stage,
observes their effects, and reflects upon them. This approach enables the development of a personal
method for understanding and interpreting texts, characters, and scenic situations, transforming
the artistic act into a documented and analyzable process.

2. Research in Actor training pedagogy: From Theory to practice

Research in actor training pedagogy is situated at the intersection between theory and
practice, between methodological rigor and creative exploration. The formative process is not
limited to the transmission of knowledge or techniques, but involves the construction of a
framework in which the student experiments, tests, and internalizes theatrical principles.
Contemporary pedagogy recognizes that this investigative experience is, in itself, an artistic act:
research becomes performative, and the proces the learning process is transformed into a creative
laboratory. The theatrical laboratory becomes the space in which the process is analyzed and
valued as an instrument of knowledge*.

From my experience at Ovidius University of Constanta, I have observed that the student’s
direct involvement in their own exploratory process is essential for the development of acting
skills. Within stage workshops, research does not consist merely in the application of predefined
techniques, but in each student’s ability to experiment with the role, scenic relationships, and
bodily dynamics. This approach presupposes a balance between pedagogical guidance and creative
freedom, while the teacher becomes both facilitator and observer, supporting students in
discovering their own artistic voice. The teacher becomes a facilitator of discovery, while the
student stands at the center of the research and creative process, within a dynamic closely related
to the principles of laboratory theatre’.

The methods applied within the actor’s laboratory include improvisation exercises, the
exploration of body and space, the analysis of dramatic texts through scenic experimentation, and
collective reflection. In these contexts, research is not merely an intellectual activity, but an
integrated practice that cultivates sensitivity, critical awareness, and the capacity to transform
experience into artistic action. Thus, the classroom becomes fertile ground for the convergence of
study, research, and creation.

From this perspective, it may be argued that contemporary actor training pedagogy requires
a redefinition of the investigative approach: it is no longer sufficient merely to document or
analyze; rather, the research process itself must generate authentic scenic experiences, stimulate
creativity, and produce knowledge through action.

4 Kershaw, Baz & Nicholson, Helen. 2011. Research Methods in Theatre and Performance. Edinburgh University Press, pp. 25-
27.
5 Grotowski, Jerzy. 1968. Towards a Poor Theatre. New York: Simon & Schuste, p. 35.

3



Education, Research, Creation
Vol. 12 No. 1 - 2026 221

3. The Transformation of research into an artistic act

Within acting workshops, research becomes a performative activity from the very first
exercises. A relevant example is the case study of thematic improvisation. In a workshop designed
to explore interpersonal relationships, I asked students to develop short scenes based on real-life
situations observed in everyday life. They were challenged to document these observations,
analyze them, and transpose them onto the stage, combining the rigor of reflection with creative
freedom. The result was a series of authentic moments in which students discovered not only their
interpretative potential, but also the manner in which their preliminary research nourished the
artistic act.

Another example is represented by the exploration of the body and scenic space. During
physical expression workshops, students were invited to experiment with movement as a means of
researching the inner state of the character. Each student documented observations regarding their
own physical and emotional reactions and subsequently transformed them into scenic sequences.
The process demonstrated that sensory research, when consciously understood and applied,
becomes a form of authentic creation in which every gesture, every breath, and every temporal
delay acquires artistic value.

Likewise, within the analysis of dramatic texts, I introduced the case study of collective
interpretation. Students were asked to research multiple interpretative variants of a dramatic
fragment, comparing possible meanings, character motivations, and audience impact.
Subsequently, each group created a short performance based on this research. This method
highlighted how the analytical approach, when applied in practice, transforms into an act of
creation, while theoretical knowledge becomes a tangible scenic experience.

A fourth example is the experiment of character development through a personal research
journal. Students kept a journal in which they documented observations, emotions, and reflections
resulting from scenic exercises. These notes were integrated into the creative process, allowing for
a deeper understanding of the character and scenic relationships. Thus, research becomes an active
instrument of artistic construction and a space for professional self-reflection. The relationship
between research and creation highlights the living character of the scenic act, in the sense of
theatre as a space of possibility and presence.

These case studies demonstrate that, within actor training pedagogy, research does not
remain merely a preliminary stage or an intellectual exercise. It is integrated into the formative
process, stimulates creativity, and becomes an artistic act through its very application. This
transformation is achieved through the student’s active involvement, conscious reflexivity, and the
guidance of the teacher, who facilitates the process.

3.1. Case Study 1 — Thematic Improvisation

In a workshop dedicated to the exploration of interpersonal relationships, students developed short
scenes based on real-life situations. They documented their observations, analyzed them, and
transposed them onto the stage. The result was a series of authentic moments in which preliminary
research nourished the artistic act.

3.2. Case Study 2 — Exploration of the Body and Scenic Space

Students experimented with movement as a means of researching the inner state of the character.
Observations regarding physical and emotional reactions were integrated into scenic sequences.
Thus, sensory research became an artistic act, with every gesture and temporal delay acquiring
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expressive value. The body becomes both an instrument of research and of expression. Physical
and emotional observations are integrated into scenic construction, confirming the central role of
the body in creation®.

3.3. Case Study 3 — Collective Interpretation of Dramatic Texts

Groups analyzed multiple variants of a dramatic fragment, comparing meanings and character
motivations. The results of the research were transposed into short performances, demonstrating
how theoretical analysis becomes scenic experience.

3.4. Case Study 4 — The Personal Research Journal

Students kept a journal containing observations and reflections resulting from scenic exercises.
These notes were integrated into the creative process, allowing for a deeper understanding of the
character and scenic relationships. Research thus became an instrument of artistic construction and
professional self-reflection.

4. Conclusions

This paper confirms the initial hypothesis: research, when integrated into actor training
pedagogy, can become an artistic act. The classroom is transformed into a performative laboratory
in which scientific rigor and creative experimentation coexist. The presented case studies highlight
the importance of the student’s active involvement, reflexivity, and the facilitating role of the
teacher. This approach promotes the development of artistic competencies and contributes to the
formation of a conscious, responsible, and creative actor. The results demonstrate that research is
not merely a preliminary stage, but an integral part of creation itself. The scenic act becomes a
living space of possibility and presence.’
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